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NOTE TO THIRD EDITION. 

As the "Method of T"aching Geography," "Exercises in 
ttymology,!' and "Rules for Spelling," which appeared in the 
preceding edition of this Outline, have been published in the Author's 
"Introduction to Geography and History," and "Spelling-Book 
Superseded," now in the hands of all the Teachers of National 
Schools, he thought it better to omit them, and to give in their place 
other articles, such as "Method of Teaching the Alphabet," &c. 
He has also given from the last Report of the Commissioners, their 
Regulations regarding the Appointment, Qualifications, Training, 
&e., of the Teacher. of National Schools. 

NOTE BY CANADIAN PUBLISHERS. 

This little pamphlet is presented to the Superintendents and Com­
missioners of Education, and to Teachers throughout Canada, in the 
hope, that, though they may not be able to adopt the whole system I1s 

practised with so much advantage in the National Sebools, many 
valuable hints may be gleaned from it, for the improvement of the 
several Academies under their management. 

Copies of the pamphlet may be had gratis on application to 
the Superintendents of Education for Canada East at Montreal, and 
Canada West at Cobourg; Messr •• ARMOUR lit RAMSAY, Mon­
treal; Messrs. T. CARY lit Co., Quebec; MR. W. BROOKS, 
Sherbrooke; MR. J. CLINT, Cornwall; MR. RICHARD KNEE­
SHAW, Bytown; Messrs. RAMSAY, ARMOUR lit Co. Kingston; 
Messrs. H. & W. ROWSELL, and Mr. H. SCOBIE, Toronto; 
Messrs. RAMSAY lit M'KENDRICK, Hamilton; and MR. A. 
DA.VIDSON, Niagara. 
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AN OUTLINE, 

&c. 

MALE NATIONAL MODEL SCHOOLS. 

THERE are three schools for boys on the prcmises, (in Dublin.} 
The largest, or principal school, which consists of. about four hundred 
boys, is divided into five divisions, namely, first, second, third, fourth> 
and fii\h: the first being the lowest or least advanced. To each of 
these divisions a certain number of desks, with a determined portion 
of the /loor, is assigned, which the.r are never to leave without per­
mission, or directions from the teacher. Over each of these divisions, 
a paid monitor, or pupil-teacher, is appointed, lvho is responsible for 
the cleanliness, soad O'I'~r,> and :(,Tofl,cienC1./ of the children constitu­
ting his division. 

A,s> the pupil-tcacher~ ca,nnot possibly instruct all the children 
themselves, the Monitorial or Mutual-i1lstruction method is applied 
to a certain extent. Each division is suhdivided into classes, accord­
ing to the proficiency of the pupils, tmd the subjects to be taught; 
and over each class a monitor is appointed, who instructs it under 
the guidan~ of the PUllil-teacher in charge of the dh'ision, and under 
the general supcrintendence ofthe master. The number of children 
in a class assigned to a monitor should not exceed nine. 

The clas,s-1IIO'IIitO'l'8 are selected from the best and most intelligent 
boys in the class-or ralher, from the class immediately above it ; 
and, ~ they receive no remuneration for their services, they are not 
required to act for more than an hour in the day, or a day in the 
week. To carry this arrangement into efi'ect, the master should 
{l1wa18 endeavour to have a large number of pupils on his list, able 
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and willing, to act as monitors in rotation. Extra instruction, and, 
occasionally, school-books and paper, are given to the pupil. who act 
as class-monitors. 

Besides the instruction given to the children by the class-monitors 
and pupil-teachers, each class receives at least one lesson in the day 
from the head, or second teacher, They also, in large drafts or 
divisions, receive Simultane()US instruction, cnce a day, in the class­
room, or gallery, from the pupil-teachers or masters. 

This, which m'ly be called the MIXED system, combines the ad­
y,mtage. of the Monitol'ial and Simul/ane()US methods ofinstruction. 
Under the former, the children are taught almost, if not altogether, 
by monitors; under the latter, as the master cannot divide himself, 
the children, even in schools of the smallest class, idle away half their 
time under the name of preparing their lessons. But, under the 
'nixed system, every pupil is kept constantly at work, and every 
minute is turned to acc2unt; for, if not under the direct teaching of 
the masters, he is receiving instruction from intelligent monitors. 

The head teacher examines all the divisions in rotation, and makes 
ctll entry in his note-book of the state and preficiency of each. The 
second master is expectcd to do the same, and to communicate to the 
head'teacher the result of his examination. 

The head teacher has the general superintendence of all the schools, 
class-rooms, and galleries, except when teaching or examining a 
class; in which case he deputes the second teacher to take his place. 
'\'hen the head teacher resumes the superintendence, the second 
teacher continues to ex.mine the several classes in rotation. 

The teachers arc expected to observe themselves, and to impress 
upon the minds oftheil' pupils, the great rule of REGULARITY and 
ORDER. ".8. time and a place /01" every thing, and every thing ill 
its proper time and place." 

ORDER OF THE DAY. 

AT nine o'clock every morning, the masters and monitors are expect­
ed to attend; the fermer to give, and the laUer to receive, special 
j~struction. Hany of the teachers, or paid monitors, are absent or late, 
the head teacher enters their names in a book for the inspecticn of 
the Professors, and Commissioners, if necessary. 
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At the same hour, the play-ground is opened for the reception of 
the children, under the superintendence of one of the masters, who 
discharge this duty, morning or week about, in rotation. This regu., 
la,tion applies to the play-ground in the mornings only f duriDg the 
other periods for play, all the masters an<;l pupil-teachers are ex­
pected to be present, except those who may be specially engaged in 
the school-rooms by dir.ection of the head teacher •. 

The children, while in the play-ground, therefore, are never left to 
themselve$. They are always under the SuperiDtendence of the. 
teachers and paid. monitors; who, without controlling or embarrassing 
them b.y their presence, keep a strict watch over their words, actions, 
and general demeanour. 

Of all regulations this is the most impor.tant.. The play-ground'is 
Dot intended as a place in which the ehildrell may riot uncontrolled. 
It is the school for M;ORAL instruction; and, inasmuch as moral im" 
provement is of more importance than mere literary information, there 
is even a greatcr necessity for the master's presence in the play, 
ground, than in the school-room itself. Of course, it is not meant 
tbat the masters should lecture the children while at play; nor inter, 
fere at all, except in cases which require immediate animadversion. 
On the contrary, they should throw up the reins and leave them to the 
full enjoyment of their freedom ;.taking care to. note, for the material. 
or: a m!lral Ies~on in the gallery, any excesses or faults they may. 
commit in their uncontrolled moments. 

It is scarcely necessary to add, that all the educationists of the 
present day consider the play-ground as essentially necessary for 
moral train,ing. It is, in short, the best place for discOl'ering the 
disposltioos, de~eloping the chara.cter,. and· forming the habits Q( 
chil4ren. 

INSPECTION IN CLEANLINESS, &c •. 

AT live lIlinu~ before ten o'clock the masters proceed to the play-. 
ground,. for the INSl'ECTION IN CLEANLINESS. If the day be wet" 
the children enter the school, salute the master.. '·espectfully as they 
pass, and (ann themselves into lines parallel with the walls. The 
pupil-teachers, then, under the superinumdence of the masters, pass 
up and down their respective <jivisions, and satisfy themselves b~ 

4.~ 
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personal iuspection, that the hands, face, and cars of the children :Ire 
clean; their hair combed, and their chJthes clean; for even the 
plainest and the coarsest clothes may be clean and neat. Should 
any child continue deficient in cleanliness, a note is addressed to the 
parents on the subject, by the master. Any child having a cutaneous 
or infectious disease, is immediately sent home, and not re-admitted 
till completely cured. Every Monday, or admission morning, the 
medical attendant of the establishmen t inspects all the newly-ad­
mitted children, and any of the other pupils brought under hiB notice. 

After the Inspection ia over, the children march into the school­
or if in it, take their places according to their division; and the busi· 
ness of the day commences. 

In marching into and out of school,_ each divjsion is accompanied 
by its pupil-teacher and his assiatant, one preceding, and the other 
bringing up the rear, in order to observe that the pupils march orderly 
and in silence. TillS rule applies to the marching to and from the 
play-ground, as well as to the dismissal of the school. 

The pupils are not to be permitted to speak to each other while 
business is going on. 

The subjects taught, and the precise periods allotted for each, are 
notified in the School Rules; which are suspended conspicuously 
in the school-room. The following are the principal branches taught 
in the school; with an outline of the_methods employeq in teaching 
them :-

ALPHABET." 

(Extracted from an unpublished Ledure.) 

As the Alphabet is the first and, indeed, the most difficult lesson that 
children have to learn, the teacher should do everything in hi. 
power to make it as easy and as interesting to them as possible. Pes-

• The term Alphabet is derived front Alpha, Beta, the first two letters 
of the Greek alphabed just as we say the "A.B.C." for aU the letters; 
and Abecedarian, for a teacher of the Alphabet. 

For an account of the origin of alphabetic writing, the National 
teacher is referred to the author's Lectutes on Popular Education, p. J 12. 

The ORDER of the letters in the Alphabet appears to have been a matter 
of~hance; nor is it of much consequence how they are arranged. Some 
wrIters, however, have urged a new and philoS9phic&1 arrangement 
The VOWELS,they insist, should take precedence of the CONSONANTS 
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talozzi has called it" the first torment of children," and lVith great 
truth, for, as it is usually taught, it is a difficult and perplexing task. 

If we cannot smooth the rugged path of learning fer children, we 
should, at least, throw no unnecessary difficulties in their way.. And 
to make them learn and recollect the names and forms of all the letters 
in the Alphabet, LAR(.E and SMALL, before they are permitted to ad­
vance a step in a pmctical dh'ection, is a great :lIld unnecessary dif­
ficulty thrown in their way. The difficulty to a child must be great. 
If we doubt it, let us try what trouble it would cost ourselves to learn 
and recollect the names and forms of six-and-twenty characters or 
figures which we never saw before. And the difficulty is unnecessary, 
as far as regards the CAPITAL letters; for they are not required for the 
purpose of learning either to read or spell. It is of the small or 
common letters that words and sentences are composed. The CAP­

ITALS occur only one at a time, perhaps not more than two or. 
three in a page; and the children will learn them as they proceed, 
without any formal teaching. 

Till- very lately, too, children were obliged to learn an additional 
character for the letter s (f); for no oHler purpose, it would seem, 
than to pU7,zle them between it and the letterf, to which it bears so 
close a resemblance, The double letter3, too, as they were called 
were considered till lately a necessary part of the Alphabet; and 
the unfortunate tyros lVere consequently obliged to learn new and 
complicated charaGters for the same letter, before they were per­
mitted to proceed to the simplest lesson in their primers. 

But the difficulties which children encounter in learning the names 

and farms orthe letters of the Alphabet, are trivial when compared 
to the labour which it costs them to learn their sounds or powers. 

and be marshalled with regard to each other, accortling to the aperture 
which each demands of the mouth to give it due utterance; while the 
CONSONANTS should be arranged with reft'l't'llce to the organs to 
which they are ch~efl.-y indebted; ns the lip, the teeth, the throat, &c. 

This woul~ certainly be a moTC rationa.l arrangement ortlle letters; but, 
its now too late to make such alterations. 

It is remarkable that the letter .t1 holds ·the first place in every alpha­
bet; perhaps because the open sound, as in the wonlfather,.,is the simplest 
and easiest orall sounds. It is the first articulate sound which children 
make, as in the words papa, mamm,q ; and in almost every language ex~ 
cep\ the English, this is the only sound of a. 
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If every distinctarticulafe sound had a different and distinct rign 
or character, to represent it-or, in other words, if the same soU'nd~ 
were always expressed by the same signs, learning to read would 
cease to be a tedious and perplexing process; for jn this case, it 
would, in n great mealHlre, be reduced. to n knowlQdge of the letters. 
But this is not the ~ase in our, nor. indeed, in any Alphabet. In 
.ome cases, we have distinct sounEls without proper or peculiar sign", 
to represent them, anJ in others, we have two or more different signs 
or characters for the same sound. Our Alphllbat is,. therefore, both 
defeelire and· redundant. The very lirst letter. of the Alphabet, for 
instance, represents, wilhout alteration or external change, fcur 
different and distinct sounds;. and with regard to all the other vowels, 
and several of the consonants, similar observations might be made. 

,Ye have nine simple vowel sounds, and only six signs or charac­
ters to express them-or ralher only five, for i and y.may be regar(jcd. 
as different forms cf the same letter. ''Ve have also (our consonants 
for which there are no proper or peculiar characters, namely, tlw 
initial consonant in the word then, the sibilating sound of sh, DB in 
shine; and the final consonantal sound nil', as in the word sing. 

But the redundancy of o~ AlplJabet is mor,e apparent. The letter 
c, for instnnce,has in every case, tlje sound either of k or s.· It ill, 
therefore, as far as the p"onunciation is concerned, an unnccessary 
letter. 

In cA, B.B in eMst, the sound might be represented by ish; and when 
it is hard, as in words like chaos and mechanical, by k. Ch, there­
f()TC, is redundant. 

'rhe lctter q, also, is redundant,. for in el'ery case its scund might 
be represented' by k; as in the words quarttr (kwarter), qumien 
(klccstion), quiet (kwiet), &e. 

The letter x,. too, is redundant, as its sound might be represented 
by ks or ::; as in the words ex.ert, ex;;;t, Xenophon. t . 

Ph is,. ill e-.ery ~ase, equivalent to f; and is, therefore, a super­
fluous sign or character. 

The vowel y. being another form of i, is redundant; and 80 also 
are the diphthongal forms te and a; as in the words C<£Sar and 
OrlUlls.t 

• Beior~ the.vowcJ~a,.o;,oT ti, c has tJle 8o':lnd ofk,.~ in ('at, cot, cut; 
and before t i,!, o~,y,.lt hal:! the so~m4 ors, as In cell,yit.'1, ('l/prell. 

t At the oegmnm,l! ofa wOTd Z JS pronounced z, as in X£nophoD '-in 
the middle or at the end, le8; as in Xerxes ($erk.res), boxes (bohes), 
t,n ... (bo..t.r). X is evid£nth' compounded of k ands 

t Bot thougb these signs·or letters are unnecess;ry, 8.S far as the pro­
JHlOsiation and spelling of the words in wldch they occur are concerned 
l.h.ey. are ('ssential to th~ir etymoloGY and meaning, and must therefore b~ 
retaIned. . . 
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The difficulties which these Alphabetical inconsistencies occasion 
children in their first attempts at learning to read, have been so gra­
phically described by the EDGEWORTHS in their" Practical Edu­
cation," that we shall transcribe the entire passage: 

, A,s i,t is usually managed, it is a dreadful task indeed to learn, and 
·r pOSSible a more dread_ul task to teach to read: with the help of 
counters, and coaxing, and gingerbread, or by dint of reiterated pain 
and terror, the names of the four and twenty letters of the alphabet 
are, perhaps, in the course of some weeks, firmly fixed in the pupil's 
memory. So much the worse; all these names will disturb him if 
he have common sense, and at every step must stop his progress. 
To begin with the vowels; each of these have seveml different sounds, 
and consequently ought to have several names, or different si"'ns to 
distinguish them in different circumstances. In the first les~on of 
the spelling-book the child begins with a- b makes ab ; boa makes ba. 
The inference, if any general inference can be drawn from tbis 
lesson, is that when a comes before b it has one sound, and after b)t 
has another sound; but this is contradicted by and by, and it appears 
that a after b has various sounds, as in ball, in bat, in bare. The 
letteri in fire is i, as we call it in the alphabet, but in fir it is changed, 
ill pin it is changed again; so that the child, being ordered to affix to 
the same sign a variety of sounds, and names, alld not knowing in 
what circumstance to obey, and in what to disregard the contradic­
tory injunctions imposed upon him, he pronounces sounds at hazard, 
and adheres positively to the last ruled case, or maintains an appar­
ently sullen, or truly philosophic and sceptical silence, Must e in 
pen, and e in when, and e in her', and e in fear, all be called e alike? 
The child is patted on the head for reading u as it ought to be pro­
nounced in future; but if remembering this encouragement, the 
pupil should venture to pronounce u in gun and bun in the same 
manner, he will inevitably be disgraced. Pain and shame impress 
precepts upon the mind, the child therefore is intent upon remember­
ing the new sound of u in tun; but when he come to bUby, Dnd 
burial, and prudence, his last precedent will lead him fatally astray, 
and he will again be called dltnee. 0 in the exclamation Ok! i, 
happily called by its alphabetical name, but in to we can hardly 
lmoW it again, and in m{>1'ning and wonder it has a tbird anel a 
fourth additional sound. The amphibious letter, y, which is either 
a vowel or a consonant, has one sound in one character, and two 
sounds in the other; as 11 consonant, it is pronounced as in yester­
day; in try, it is sounded as i; in any, and in t~e termination ?f 
many other words, it is sounded like e. Must a chIld know all th", 
by intuition, or must it be whipt into him ~ But be must know a 
great deal more before he' can read the most common words: what 
length of time should we allow him for learning when c, is to be 
sounded like kl and when lil{e s? and how much longer tIme shall 
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we add for learnino- when s shall be pronounced sh, as in sure, or 2 
a. in has; the sou;d of which last letter z he cannot by any conjura­
tion obtain from the name zad, the only name by which he has been 
taught to call it 1 How much time shall we allow a patient lulor 
for teachinO" a docile pupil, when g is to be sounded soft, and when 
hard" Thoere are many carefully-worded rules in the spelling­
books, specifying before what letters, and in what situations, g shall 
vary in sound; but unfortunately these rules are difficult to be learn­
ed by heart, and still more difficult to understand. These la lVB, 

however positive, are not found to be of universal application, or at 
least a child hus not always wit or time to apply them upon the spur 
of the occasion. In coming to the words good gentleman, get an 
; ngenious grammm·, he may be puzzled by the nice distinctions he 
i. 10 make in pronunciation in cases apparently similar: but he has 
not yet become ncquaintcd with all the powers of this privileged 
letter; ill company with h, it assumes the character of f, as in 
tough; the next time he meets it perhaps in the same company, in 
the same place, and as nearly af, possible in the same circumstances, 
ns in the word though; but now g is to become a silent letter, and 
is to pass incognito, and the child would commit an unpardonable 
error if he claimed the incognito as his late aequaintance f. Still 
all these ore slight difficulties; a moment's reflection must convince 
us, that by teaching the common names of every consonant in the 
alphabet, we prepare a child for misery when he begins to spell or 
read. A consonant, as saith the "pelling-book, is a letter which can­
not be pronounced without a vowtl before or after it; for this reason 
B is called be, and L, el; but why the vowel should come first in the 
one case, or last in the second, we are not informed; nor arc wc told 
why the names cfsome letters have no resemblance whatever to their 
"ounds, either with a vowel before or after them. Suppose that after 
hol"ing learned the alphabet, a child was to attempt to read the words, 

Here is senne apple pye, 

he would pronounce the letters thus, 

.I1cheare ie~ CSO/Coln)) ap-peek pewie. 

With this pr~nnncia,tion the child could never decipher these simple 
words. It will be answered perhaps, that no child is expected to 
read as soon as he has learnt his alphabet: a long initiation of mono­
syllabic, dissyllabic, trissyllabic, and I'olysyllal>ic words is pre­
viously to be submitted to, nor after this inauguration are the novices 
C[j.pabJe of performing with propriety the ceremony of reading whole 
words and sentences. By a different method of teachin.. all this 
':aste oflabour and of time, all this confusion of rules a:;d excep-. 
Ilon3, nnd all the consequent confusion in the understanding of the 
p!1pil, may be av~idcd. 
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In teaching a child to read, every letter should have a precise 
aingle sound annexed to its figure; this should never vary. Where 
two consonants are joined together, so as to have but one sound, a. 
ph, sh, &'c., the two letters should be coupled together by a distinct 
invariable mark. Letters that are silent should be marked in such 
.. manner as to point out to the child that they are not to be sounded. 
Upon these simple rules our method of teaching to read has been 
founded. The signs or marks, by which the8e distinctions are to be 
effected, are arbitrary, and may be varied as the teacher chooses; 
the addition of a single point above or below the common letters ie 
sufficient to distinguish the different sounds that are given to the 
same letter, and a mark underneath such letters as are to be omitted, 
is tlle only apparatus necessary. These ma"ks were employed by 
the author in 1776, before he had seen Sheridan's or any similar 
dictionary; he has found that they do not confuse children as much 
115 figures, because when dots are used to distinguish sounds, there 
is only a change of place, and no change of form: but any perscn 
that chooses it, may substitute figures instead cf dots. It should, 
however, be remembered, that children must learn to distinguish the 
figures before they Can be useful in di.criminating the words. 

To the ingenious recommendations of the Edgeworths there are 
strong practical objections. Children thus taught would find it diffi­
cult to read book. printed in the ordinary way; and, besides, the 
upper, wwer, and double dots, and horizontal, and slanting lines, 
would tend to confuse rather than to simplify. 

Other plans for simplifying the study of the Alphabet have been 
tried with more or less success by other educationists. Some have 
classed and taught the letters according to their forms, as Lancaster, 
who drilled and divided them into squadrons and groups, according 
to their resemblance, real or supposed, to geometric figures;" others 
have classed them according to their resemblance in souna, as Pro­
fessor Pillans, who recommends that they should be taught in 

• In the French" Manuel ci' In4tileuT Primaire"the (allowing classifien ... 
don is proposed :-1. Letters which commence with a small straight line 
-i, r, " 0, n, m, v, W, y, x, Z. 2. Letters which commence with El 
longer straight line (une Ug1l1f droite plus longue)-l, f, k, b, h. p. 3. 
Leuers which commence with a curved line-c, e, 0, a, d, g, q, s. 

And with regard to CAPITAL letters a similar process is proposed-I. 
Letters composed of straight lines-H, L, T, K, A, V, W, Z,F, E, N,M. 
i. Letters composed of curved lines-C, Gl, 0, Q. 3. Letters composed 
ofstJaight and curved lines-D, P, B, R. 

BUllhe PHONIC method ofteachiDg the AIphabetiothe "Ian now gen­
erally approved of in France. 
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brotherhoods, as they are pronounced by the ~everal organs of voice, 
as denials, labials, &c. ; while others, as Jacotot, have succeeded 
in teaching children to read without putting them through the 
routine of alphabetic teaching.* 

To these, and to the other learned and distinguished persons who 
have given up 80 much of theidime in endeavouring to facilitate the 
study of the Alphabet, the gratitude of elementary teachers is parti­
cularly due. In our case, however, we must take and teach the 
Alphabet as we find it in our First Book of Lessons. And perhaps 
no easier, and, therefore, no better plan can be devised than the me­
thod adopted by the Board. Insteai! of distracting the minds of the 
children by obliging them to learn and recollect the name5 and forms 
of all the letters before they can advance a single:step, they are taught 
only three or four at a time; and with their names they are taught 

• M. lacotat wouhl take up almost nny book, open the first page, teach 
his pupils to reau the first word, then the second, nnd so on. Suppose 
it were "Paradise Lost," he would proceed in this way :-After directing 
tlwm to fix their eyes on the first Jine} he would pronounce the woru 
" 0/," and desire them to repeat it after him. 

" This," he would observe, is the first woru in the line, BDdit is com .. 
posed of the two first marks that you see there. Now ouserve their shape, 
for they will soon occur again, and, of course you will like to recognize 
them! Can you describe them 1" 

"Yes, Sir! The fir~t is round like a litt1e ring or circle; and the 
second is a straight line curved -Of bent at the tOPl with a. little cross line 
at the middle .. " 
m~~:Se~ :~;~!.s ~~':ll~~~ ~~ t~: !~~di~t word-' 1nan's.' How many 

" FourJ" 
U Are any of them like the first two 1" 
H.ere every eye will run from letter to letter ~cr the purpose of com ... 

parlson. 
" No, sir; they are different marks I" 
"Well, repeat these two words; and pass on to the next-' first.' 

~owJ is there any mark or letter in this word which you have seeD 
before 1" 

" 0 yes, Sirl the first letter in this word is the same as the last letter 
ot the first word I" 

" Very well; repeat these three words and proceed to the next-' dis­
obedience.' This is a long word; you must take care to pronouuce it 
~:~i~i~fi.bero~~l,~O you roc~ize any marks or letteIS in it which you 

" Ves! Her.e is one, and there is another: and here is 'the second mark 
ao-ainlJJ 
0" Very well; but would you not like to· have some name to distinguish. 

!h~~~8'?:t~:;'a!dS~h:~ llt~:r,~~r ?'?rU:e fi~~~~!t~:~~~~hei::~~~ 1~:teSrafJing 
" 0 yes' we would, Sir." 
Then he would name a.nd make them pronounce the letter. &c. 
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their uses also, which plan renders their less~ns, not only easy, but 
also practically interesting. 

PHONIC METHOD OF TEACHING THE ALPHABET. 

Except in a few cases, there is no resemblance between the name. 
and the sounds of the letters. N am~, for instance, the letters in any 
word or syllable, and compare the sound thus produced with the 
sound of the entire word or syllable, and the dissimilarity between 
the names and the sounds of the letters will be strikingly exemplified. 
What similarity, for instance, is there between the sounds pee-aiche­
wt-ess-i-see and the word physic? Or, between the sounds en-i-gee­
aiche-tee and the word night? Or, in short, between the sound or pro­
nunciation of any word and the names of the letters which compose 
h 1 Even the simplest syllable, if resolved in thIS way, exhibits the 
dissimilarity between the nam~ and the sounds of the letters. The 
syllable ma, for instance, if resolved into the names of the two let­
ters which compose it-or, in other words, if SPELLED, is sounded or 
pronounced em-may. 

Hence it has been proposed (originally by the Port Royal Society) 
to change the names of the CONSONANTS, so as to make them expres­
sive of their sounds. Thus, instead of calling them bee, see, dee, ef, 
gee, aiche, 'ray, ell, em, en, pee, kew, en·, ess, tee, vee, eeks, zed 
which names have little or no similarity with the sounds of the letters 
in composition, they are called according to the new nomenclature, 
be, ce, tk, ghe, he, le, me, nt, pe, ke, 'fe, se, te, ve, xe, ze. The dif­
ference between the old and the new names of the consonants is not 
80 striking in our language as it is in French, in which the change 
was lirst made. It consist in this: in the one case, the consonants 
are pronounced fully, as bee, dee, &.c. : while in the other, the mute 
or silent e added to each gives them a faint and echo-like sound. 
We have no open vowel which expresses the short and feeble sound or 
the French e mute; but the sound of the e in battel·y comes near it ; 
nlao, the short u, as in tub, and 0 in the phrase, what o'clock is it 1 

The advantage of the new nomenclature of the consonants will 
strike us most, in the case off, II, l, m, n, 1·, and s. For if we join 
any of them to a sound or syllable beginning with a vowel, the cor­
respondence between their sounds and their names will be evident: 
(or instance, I, m, n, or s, joined to et, makes let, met, net, or set. 

B 
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"Vith lhis improvement, or innovation; in alphabetic teaching, there 
is another generally connected wilh it, called SYLL_,tnlc SPELLING. 

That is, in learning to read, the pupil is not required to spell or name 
the letters in a syllable, as a-b, ab, e-b, eb, b-i, bi, &c. ; but mer.ely 
to pronounce the sound, or syllable, without decomposing it. A 
modification of this method has bcen introduced into this country by 
Mrs. "ViIliams in " publication called" Syll<lbic Spelling," or 8 

summary method of teaching children to rcad; and the PHONIC 

method of teaching the Alphabet, about to be intrcduced by Mr. Kay 
Shuttleworth, under the auspices of the Committee of Council on 
Education, is the same in principle. For an intercsting account of 
this method, see No. 647, of the Saturday :Wagazine.> 

READING. 

IN the preface of the First Book of Lessons, and in a few words, the 
foundation of not only the EXPLANATORY or INTELLECTUAL 

method of teaching, but of GOOD READING, is laid. "It is recem­
mended to teachers to make their pupils perfectly acquainted with 
one lesson before they proceed to another; and to exercise them as 
much as possible upon the meaning of such words and sentences, as 
admit of being defined and explained." The teachers, therefore, 
from the very first, are expected to lead their pupils to inquire inte, 
and consequently understand, the meaning of the words and sen­
tences which they meet with in their lesson. Now, such a habit is 
the shortest and surest road to good reading; for all the authoritiee 
agree, that, to read with prop1-iety and expression,Tequires a person 
to understand what he rfads. 

The other instruction to our teachers in this important sentence, 
nunely, that " their pupils are to be made perfectly acquainted with 
one lesson before they proceed to another," is also, in the higbest 
degree, conducive to good readiug. If the children are instructed in 
this way, their lessons, which have been drawn up on the progressit·, 

• The Constructive Method of Teaching, by J. P. ShuUleworth, Elq. 
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principle, will be comparatively easy, and they will consequently 
experience no difficulty in pronouncing the words, or nad'ing~ But, 
if any of the lessons in the series are omitted,-cr if the pupils arc 
taken over them in a hurried or careless manner, difficulties and dis­
couragement, and BAD READING, will be the result. If a child feels 
no difficulty in reading, he can, and if properly instructed, will, from 
habit, pay attention to the meaning of what he reads; Qut if the con­
trary is the case, his mind will be too much engrossed with the 
mechanic;ll di·fficulty of pronouncing the words, to think cf the idens 
which they convey. It is only when" child can read without diffi­
culty, that he begins to pay attention to the meaning of what he 
reads; and when he does so, he will not only become a good reauer, 
but what is of still greater importance, he will begin to feel a plea-

.' . 
sure in reading .. 

As understanding what is read is the great rule for good reading, 
children should be habituated from the first, to give an uninterrupted 
attention to the meaning of what they read. 'With this view, they. 
should be frequently and regularly called upon to close their books, 
and to give in their own language the substance of the sentence or 
passage just read. Such questioning, it is evident, fixes lhe atten­
tion of the children upon the subject of their lesson; and the answer­
ing in their own words, l?ives them a habit of expressing themselves 
in suitable language. 

At first, and perhaps for a considerable time, teachers will find 
Borne difficulty in applying the explanatory or intellectual method. 
Children will often be slow to speak, or perhaps silent, even when 
able to give the required explanation, and time, so precious in a 
large school, will, in consequenee, be lost. But this is because-they 
have not been accustomed to give explanaticns. " Exercise them,:' 
therefore, from the beginning, .. as much as possible upon the mean­
ing of such words and sentences as admit of being d, fined and ex­
plained." Begin wi/h the easiest and most familiar words; and ex­
press yourself satisfied with almest any explanation the child may be 
able to give-provided he has a conception of its meaning. Do not 
wait for, nor expect accurate-nor any definitions, from children. 
Encourage them to say just what they think a/it, and they will soon 
leafll to describe it with ease and correctness. 
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Another rule for GOOD READING, is to read slou'ly, and distinct­
ly; AND JUST AS WE SPEAK. The first part of this rule is expres­

sed by the good old couplet, 
" Learn to read slow, all other graces 

WiH follow in their proper places." 

The second part of it requires an observation.-To read as we speak 
-that is, naturally, and with expression, is an excellent rule j9 but 
if our natural mar,ner or accent be faulty, we should endeavour to 
correct, rather than imitate it. "When I had begun to teach 
)'eading," Pestalczzi has observed, "I found out after a while, that 
my pupils wanted first to be taught speaking;" and this led him tD 

commence with "pronunciation." Before his pupils were taught 
reading, cr even the alphabet, he exercised them in pronuulln-ng 

• READING AND SPEAKING.-H The ohject of correct Reading i. 
to convey to the hearers, through the medium of the ear, what is convey_ 
ed to the reader by the cyt· ;-to put them in the same situation with him 
who has the book before h.im; to exhibit to them, in short, by the voice, 
not only each word, but also all the stops, paragraphs, italic charaC;Lerij, 
notes of interrogation. &c.,. which his $ight presents to him .. Hi.:; voice 
seems to indicate to them~ 'tim$ and tlUlS ib is ,vribtcB ift the book Of 
manuscript before me.' ./jnpressice Reading superadds to this some de .. 
gree of adaptation of the tone of Yoiee, to the character of the subject, 
and of the style. 'Vhat is usually termed fine Reading, seems to convey 
in addition to these, a kind of admonition to the hearers, respecting the 
feelings which the composhion ought to excite in 'them: it aprears \0 
say, 'this deserves your admiration;' ~ this is sublime;' tbis is 
pathetic,' &c. But speaking, that is,. natural speaking, when the 
~peaker is uttering his own sentiments, and is thinking exclusively 
of them, has something in it distinct from all this~ it conveys, by Ibe 
sounds which reach the ear, the idea that what is said is the effusion of 
the speaker's own mind, which he is desirous ofim-parting to others. A 
decisive proof of which is, that if anyone overhears the voice of another, 
to whom he is an utter stranger-suppose in the next loom, without 
being able to catch the sense of what is said, he wiH hardly ever be for a 
moment at a loss to decide whe~her he is reading or speaHng ; and this, 
though the hearer may not be one who has ever paid any critical aUen .. 
tion to 'the various modulations of the human voice • .$0 wide is the dif .. 
ference of the tone employed on these two occasions, be the subject 
what it may." 

The same distinguished author gives the fonowing admirable rwe for 
giving to reading, " something of the vivacity and interesting effect of 
resl, earnest speaking" :-

" The reader is to draw off his mind as much as possible fr(>m the 
thought that he 13 resiling, fiS well as from all thought respecti~g his OWI;l 
utt~rance: to fix his mind as eal'nestly as possible on tbe mall6r, and to 
IitnYe to adopt as his own, anrl 8S his uu'n at the moment qf utterance, 
~very .sentiment h~ deliyers; and to say it to th-e audience in ~he maDDer 
In WhIch tlle occaSIOn anrl subject spontaneously sug:,est to him who has 
abstracted his mind from aU con:;ideration of him.aelf, and from tbe COD .. 
lIideration that he i~ r~ading.'~-ArcIlMJ'hop ''-hately's Rhetoric. 
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with propriety and ease, all the elementary sounds, and most of the 
difficult combinations. Several have adopted this plan, which is an 
excellent one; pmnunciation cannot be taught too early. Mas 
children fall into a monotonous habit of reading, which cannot be too 
speedily remedied. The best way to break a child of this, is 
make him read dialogues. If the dialogue alternates briskly, he 
pupil, by personating both speakers, will, particularly if he feels an 
interest in the subject of it, soon learn to change his tone, and vary 
his manner. 

ORTHOGRAPHY. 

TEACHERS, instead of occupying the time of their pupils in the use­
less drudgery of committing to memory the uninteresting, and endless 
columns of a dictionary, or spelling-book, are strongly recommended . 
to adopt the improved method of teaching ORTHOGRAPHY, na.mely, by 
DICTATION. It is simply this: The teacher reads.a sentence from 
a book, or dictates one cf his own composing to the pupil, who either 
writes it down verbatim, or merely spells-the words as they occur, a5 
if he were writing them down. This PRACTICAL PLAN of teaching 
orthography, does not, however, entirely supersede the use of spelling­
books. There should at least be a TEXT-BOOKon the subject, which 
the pupil may be made to consult; when necessary, and to which cven 
the teacher may occasionally refer with advantage. This text-hook 
should contain either in columns, or in sentences formed for DICTA­
TION, almost all the words in the language which arc liable to be 
mis-spelled,· such as:-

1. Words .similarly pronounced, but differently spelled. 
2. 'Vords similarly spelled, but differently pronounced and applied. 
3. Words spelled and pronounced alike, but differing in significa· 

tiun. 
4. Practical rules for spelling. 
5. All words of unsettled orthography • 

• such a Text ;Book. IlaB been supplied by the author, under tlJe name 
or "The Spelling Book Superseded, or Exercises on Orthography, 
E;tymology, and Verbal Distinctions." : 

BZ 
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THESE WORDS and SENTENCES in which they cccur, or arc 
worked up by the teacher, should be dictated to the pupils, who shoulu 
either spell every word as it occurs, or if they are competent, write 
down the entire sentence on their slates. The latter mode is prefera­
ble. for no person arrives at accuracy in spelling till he has fre­
quent occasion, to write. 

In the absence' of a text-book, containing the diificultie8 of arlho­
graphy, the teacher must have rccourse to the reading books. LeI 
him make his pupils spell and explain the words at the head of each 
Jesson, before commencing to read it; and, after the lesson is over, 
le't him (lirect them to close their books, and sl)ell any word or se-n­
lence he may select from it. 

The practi,cal superiority of such a plan is obvicus. For the lan­
guage of letters, and of composition in general, consists of such com­
binations of words as occur in the pages of a reading-book-not of 
words syllabically and alphabetically arranged, as we see in the 
cclumns of a spelling-bock. Let the reader who may be disposed 1.0 
dissent, dictate in the manner recommended, a few familiar sentencetl 
to a young perSall who has learned orthography from the columns cC 
his spelling-book only, and. unless we are greatly mistaken, the in­
feriority of the old plan will be evinced by the erroneous spelling oC 
some, perhaps, of the easiest and most familiar words. t 

But how, it may be inquired, are children, without dictionaries cr 
spelling.books, to learn the MEA.NING of words 1 By being accu~t{)I,Il' 

.. And even in connexion with such a tex.t book this plan should be 
used. 

t The sound Or pronunciation of a word will not enable us to spell it, 
because, as we have seen in page 8) the same Bounds are often represent .. 
eu by different Si,gDS or letters. The words meet). mete, and meat, fol' 
example, are spelled differently, though the BOllnd or proQ.UDciation ot 
each is the same. To spell a word correctly, therefore, We must be well 
acquainted with it. We must know its meaning or signification, and the 
ldentioalletters which compose it. The sound of it is not sufficient; we 
must know how it looks: and this the eye will enable Us to do, for,. at:) 
b.as been well said by an American writer,. "the eye is such cases may 
be said to remember." Hence, when we are in doubt as to which of two 
~ays a word should be spelled, it is a good rule to write down both, and 
(h~ eye .will enable us to decide w.hich is correct. Hence, too, persoDs 
that wnte or eVen read much are, In general, correct spellers; for their 
eyes afe so well acquainted with the form or appearance of the words 
"hat they Can at once detect the euors which arise from wrong or omiUed 
letters. 
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cd to give, in their own language, their own ideas of every unusual 
and important word which occurs in their READING-LESSONS; the 
teacher, of course, correcting them when wrong, and explaining to 

them, when necessary, the proper meaning of the term in question; or 
referring them for this information to their dictionaries, which should 
always be at hand for their legitimate use. 

In confirmation of the recommendations here made, we lIubjoin 
the opinions of the Edgeworths and of other eminent educationists on 
the subject of SPELLING and SPELLING-BOOKS. 

SPELLING comes next to reading. New trials for the temper; 
new perils for the understanding; positive rules and arbitrary excep­
tions; endless examples and contradictions; till at length, out of all 
patience with the stupid docility of his pupil, the tutor perceives the 
absolute necessity cfmaking him get by heart with all convenient speed 
every word in the language. The formidable columns rise in dread 
succession. Months and years are devoted to the undertaking; but 
after going through a whole spelling-book, perhaps a whole dictionary, 
till we come triumphantly to spell Zeugma., we have forgotten how to 
spell Abbot, and we must begin again with Abasement. Merely the 
learning to spell so many unconnected words, without any assistance 
from reason or analogy, is nothing compared with the difficulty or 
learning the explanation of them by rote, and the still greater difficulty 
of understanding the meaning of the explanation. W hen a child has 
got by rote-

" Midnight,. the depM of night ;" 
I( Metaphysics, the science whiel1 treats ofimmaterial biillgS, and of 

forms in general abstracted from mntter ;" 

has he acquired any very distinct iileas either of midnight or oC 
metaphysics 1 If a boy had eaten rice pudding till he fancied him­
self tolerably well acquainted with rice, would he find his knowledge 
much improved by learning from his spelling-bock the werds 

''" Rice, a foreiga esculent grain 1" 

yet we are surprised to discover, that men have so few accurate ideas, 
and that so many learned disputes originate in a confused or impro­
per use of word. 

" All this is very true," says a candid schoolmas~er; " we see t?e 
evil, but we cannot new-model the language, or write a perfect phil­
osophical dictionary; and in the mean time we are bound to teach 
children to spell, which we do with the less reluctance, becaus.e, though 
we allow that it is an arduous task, we have tbundfrom experIence that 
it can be accomplished, and that the understandings of many of ?ur 
pupils survive all the perils to which you think them exposed durmg 
the op~ation." . 
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Their understandings may, and do survive the operation; but why 
should they be put in unnecessary danger.? and '~hy should we. early 
dis~ust children with literature by the pam and dIfficulty of theIr first 
ks~ons? 'Ye are convinced that the business of learning to spell is 
made much laborious to children than it need to be: it may be 
useful to give them live or six words every day to learn by heart, but 
more only loads their memo~y : and we ~hould at lirst select words ~C 
"hich they know the meanIng, and whICh occur most frequently In 

reauing or conversation. The alphabetic~I'list of words in a spelling­
book contains many whIch am not m common use, and Ilw 
Jlupil forgets these as fast as he learns them. "Ve have found it en: 
tcrtaininO" to children, to ask tlaem to spell any short sentence as i.I 
has been 

0 
accidentally spoken. "Put tlais book on that table." Ask 

,. child how he would spell those words if he were obliged to write 
them down, and you introduce into his mind the idea thath~ must learn 
to spell before he can make his thoughts understood in writing. It is 
a good way to make children write do,!n a few words of their own 
selection every day, and correct the spellmg; and also after they have 
been reading, whilst the words are yet fresh in tlaeir memory, wo 
may ask them to spell some of the words which they have just seen; by 
these means, and by repeating at different times in the day those 
1V0rds which are most frequently wanted, his vocabulary will be 
pretty well stocked without its having cost bim many team. We should 
observe, that children learn to spell more bY,the eye than by the ear, 
and tlaat the more they read and write, the more likely they will be to 
remember tlae combination ofletters in words which they have contin­
ually before thei,. cyes, or which they feel it necessary to I·cpresent to 
ethers. When young people begin to write, they first feel the usa 
of spelling, and it is then that tlley will learn it with most ease and 
precision. Then the greatest cnre.should be taken to look over their 
writing, and to make them correct every word in which they have 
made a mist .• ke; because bad habits of spelling, once contracted, can 
scarcely be cured: the understanding has nothing to do with the 
business; and when the memory is puzzled between the rules ofspell­
ing right and the habit of spelling wrong, it becomes a misfortune 
to tlae pupil to write even a common letter. The shame which is 
annexed to bad spelling excites young people's attention, as soon a. 
they are able to understand that it is considered as a mark ofignorance 
and ill-breeding. \Vc have often obsened, that children listen witla 
anxiety to tlle remarks that are made on this subject in their presence, 
especially when the letters or notes cf g1"Ov:n-up people are criticised. 
~e time ago, a lady, who was reading a newspaper, met with a 

story of an ignorant magistrate, who gave for his toast at a pUblic 
dinner" the two Ks," for the King and Constitution. "How very 
much ashalI!ed ~he man must have felt, when all the people laughed 
at him for hIS mIstake! tlaey must all have seen that he did not know 
how to Bpell ; and what a disgrace for a magistrate fpo!" said a boy 
who heard the anecdote. It made a serious impression upon him; a, 
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feu: months afterwards, he was employed by his father ill an occupation 
which was extremely agreeable to him, but in which he continually 
felt the necessity of spelling correctly. He was employed to send 
messages by a telegraph; these messages he was obli .. ed to write 
down hastily in little journals kept for the purpose I and a~ these were 
seen by several people wheh the business of the dar eame to be review> 
ed, the boy had a considerable motive fer orthographical exactness. 
He became extremely desiroltB to teach himself, and consequently 
his success was from that moment certain. As to the rest, we 
refer to Lady Carlisle's comprehensive maxim, "Spell well if you 
can," 

The following is from" W cod's Account of the Edinburgh Sessicnal 
School :" 

In the Sessional School, the children are now taught to spell from 
their ordinary reading lessons, employing for this purpose both the 
short and the long words as they OCcur. Under the former practi«> 
in the school, of selecting merely what are looge~ and apparently 
more difficult words, we very frequently found the pupils unable to 
spell the shorter and more common ones, which "'e still find by 
no means uncommon in those who come to us from some other 
schools. By making the pupil, too, spell the lesson, just as he would 
write it, he is less liable to fall in future life into the common. errc~ 
of substitutiog the word thei1· fer the1·e, and others of a similar kind. 
In former times, the practice prevailed of telling a long story about 
every word which was spelt: thus, in spelling the word exemplifica­
tion, for instance, even a child in the higher classes used to say, 
"e x, ex; e m, em, exem ; p l-i, pie, exemple; f i, fe, exemplefe 1 
c a, ca, excmplefeca; t ian, shun, exemplefecashun 1 six syllables, 
and accented on tbe penult syllable." This, obviously, as a general 
practice, was a great waste of time, and is, we believe, almost uni­
versally exploded. In our own school, the pupil, in spelling, merely 
names the letters, making a marked pause at the end of each sylla. 
ble. If the child, too, be required to pronounce the word correctly, 
there can be no necessity in every case for the technicalism, (if we 
may so speak), of naming the accented syllable, more tban for speci. 
fying the particular sound of each vowel in the word. 

The following extract is from "Thayer's Lecture on Spelling and 
Definitions," (delivered before the ;lmerican Institute of Instruc­
tion) :. 

I have said nothing of the practice, once so common, of ~s~igning 
lessons in spelling and defining frem the columns of a dICtIOnary, 
sweeping through the whole, frem the letter A. to the last lVo~d u.nder 
Z -if the pupil continued Ion .. enough at school to accomplish It,­
fo~ I cannot suppose it to ha~e come down to this day. Ifit had1 

• Publishcrl by Knight in Ihe Schoolmaster. 
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however I sh~uld feel impelled to pronounce it elle of the most 
stupid a~d useless exercise,s ever intrcduce~ in,to R, sC,hool-compared 
with which the "committm~ to memory" mdlscl'lmmately cf all the 
po.ges of a; almanac would be, agrec~b1e, beneficial, and instru~~ve, 

To say that it would be ImpossIble to remember the definitIOns 
tilU. abstractly learned, would be to assert what must be perfectly 
vaviaus to everyone, And even if they could be remembered, they 
would be of little utility; rJr as the right application (.f a definition 
must depend entirely on the situation of the word to be explained 
aMI Ille office it performs in a sentence, the repeating of half a srore 
cf mcanin!?;s, as obscure perhaps as the word ilself, conveys no definite 
I!IJught, and sel'ves rather t3 darken than illuminale the mind, 

As R book of reference a dictionary i. useful; although it must 
be cOllfcssed that, e,'en with the best, one often finds himself obliged 
to make his own explanation, in preference to any furnished by the 
k"icographer; and the teacher or the pupil who relies exclusively on 
hj~ dictionary-without the exercise of much discretion-for the de. 
finition of whalever words he may find in the course of his studies, 
will not unfrequently fall into very awkward and absurd mistakes. 

Experience and com1l1:)O sense must lend their aid-the former to 
wnch us what is practicable; and the latter what is appropriate and 
useful, 

N0twilhstanding all that has been said and written against llje olrl 
and absurd practice o( loading the memories of children, day after 
day, and year after year, with heaps cf unconnected, and, to them, 
unmeaning words, many teachers, particularly of schools in remot"l 
d:stricts, continue to use spelling books and dictionaries "in the old 
way," And' even in some schools of a superior class the practice is 
persevered in, because, as the teachers will tell you, the parents of 
the children like to see them thumbing over their "spellings and 
meanings" in the evenings at home. Besides, as we have heard an 
illtelligent and candid teacher, l\ ho admitted the absurdity cf the 
practice, say, "It is an easy way for the teacher of keeping children 
employed;' Kow this we admit, fur however great the difficulty 
aud drudgery may be to the children, it is an easy way for the 
teacher of keeping them employed, -

That SPELLIS G may be learned more easily and more elfectually 
with~ut SPELLING BOOKS, must be evidellt from v,hat we have said 
and quoted, And that a person may learn to spell without ever hav­
ing a spelling-book in his hand, is certain; for there is nOlhing of the 
kind used in teaching Latin, French, or any foreign language; and 
J1't we never hear that the persons who hllye learned any of these 
languages find any d,fficulty in writing or ~elling the words. 
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WRITING. 

IN teaching to WRITE, more than ordinary at/ention is paid (;0 be­
~inner$. An hour'. instruction to a pupil when first beginning to 
write, is worth a week's after he has contracted a careless or imprcr 
per habit of_managing his pencil or pen~ To teach is easy, but to 
tJ,nteach is difficult, is of general application; but to writing it iB 
puticularly applicable. Before the children, therefore, are permitted 
to use the pen, or even pencil and slate, the writing master teaches 
them how they sliould be held '; the proper movement of the hand; 
and the mest improved position cf the body. 

'Vhen the children are thoroughly instructed in these preliminaries, 
they commence with the elements of writing, and in classes. 

The elementary fxms of written ch'lracters are 

• • 
All the children in this class write the same element, lettel', or 

ropy. They commence at the same moment, and 'are expected 10 

finish about the same time; and as soon as one line is written, an 
examination takes place. The pupils are directed to ccnnpa:rfJ 
what they have written with the copy before them, and to 

find out the dejeds in their imitation oj it. The master then 
lAkes up one of the slates, or copy-books, and calls upon its owner, 
01' any of the other pupils, to state what is defective in this, or that 
letter; and the answer will probably be, that it is either 'too long,' 

01' 'too short,' or ' too wide,' or 'too close,' or' too much,' or ' too 
liJtle sloped.' The master will then, very likely, observe, "I am 
glad to find that you know lIow the letter should be shaped, an<:! 
propurtivned; by ccnnparing what you write with the copy bcfore 
you, and endeavouring to make every line, and every letter, DETTEJl 

than tlte preceding vne, you will soon become good writers, And let 
me tell you, if you do not endeavour to make .,very line, and cl'ery 
letter, better than the preceding one, you al'e not learning to writ<> 
at al1-you arc merely covering paper with 'ink." Always keep in 
wlnd that it is QUALITY, not QUANTITY, that is required in writing. 
Carrless writing is not merely a waste of time and paper; it is laying 
the foondation ofa bad metlwdojwriting, which, if once confirmed, 
it will ,be impossible to remedy. 
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It is evident that children so i'litiated, and so instructed, by the 
master in their first attempts at writing, will, as the old copy says, 

"By diligence and care, soon learn to write fa.ir." 

W1"iting in classes has many advantages. It produces among the 
children an emulation, or ruther a desire of excelling; and it enable. 
the master to teach ten or fifteen pupils almost as easily as one. It 
is also a more social way of teaching. Commencing ellch line at the 
same moment, and at the word of command, te~ds to produce that 
aniformity and ordel', so pleasing, lind so necessary in large schools. 

ARRANGEMENTS FOR WRITING. 

EACH class occupies a desk, and over each a monitor is appointed, 
whose business is to assist the writing-master. A minute or two be­
fore the time appointed for writing, the monitor places the pens on the 
desks, one before the place oC each writer, and their copy-books on 
the end or the desk. Each pupil, in passing up the desk, takes 
his book, and h!llding it before him, remains standing until all the 
writers have taken their stations. The command is then given by the 
writing-master-

Front! 
In! 
Open books I 

Take up pens I 
Altenticn " 
Begin! 

'Vhcn the writing-lesson is oyer, the master, or superintending 
monitor, having sounded his bell, calls, 

Writers! Hllndsdown! 
Clean pens! 1\1 onitors, collect pens I 
Sho .... copies ! 

lethe lesson is on SL.<TES, the commands are-

Show slates! Slates, in ! 
Recover slates! 
Clean slate s ! 

Arms across! 
Tum out! 

10 this way, as nearly as practicable, children arc taught WRITING, 

r rom the elementary forms, to business; and ornamental hands. 
They are also regularly instructed in PEN-MAKING, and MEIfDIII"G. 

~ .Namely, to receive previoul instruction or admonition rlo~ the 
wnung .. master. 
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.I1ccuracy in executing theforms and proportions of the letters, is 
first to be attained; facility, and rapidity, will be acquired by 
practice. 

ENGLISH GRAMMAR. 

As a regular treatise on Grammar has been pu blished by the Board 
for the use of their schools, a few observations on this subject will 
suffice. "Though grammar be usually amongst the Iirst things 
taught, it is always one of the last things understood," has been ob­
served by an eminent authority;* and the truth of this observation is 
obvious to everyone. Almost all the children at every school in the 
country are said to be learning grammar; and yet how few, even of 
those who have gone regularly through all the delinitions, rules, and 
exceptions, can be said to have any real or practical knowledge of 
the suhject. This arises not so much from the difficulty of grammar, 
as from the injudicious niethods generaily employed in teaching it. 

Long before a grammar is put into the hands of the pupils in our 
schools, they are made pra'ctid,l1y acquainted with the principal 
parts of speech; particularly nouns, verbs, adjectives, and adverbs. 
In fact, in teaching grammar, also,+ we begin with general views 
and leading principles. We tell them that all the words in the lan­
guage are reduced to nine distinct classes; and that to know these 
nine classes,~ is to become acquinted with more than fifty thousand 
words.:\: We then gradually introduce them to the seyeral classes; 
and first, to the noun or substantive, which we inform them is the 
name of any pel'son,place, or thing. We then add in explanation, 
that the word NOUN means" name, and the SUBSTANTIVE, any 
thing that has substance or existence. Hence, every word which 
expresses existence, either real or supposed, is said to be a noun or 
substantive. Thus the words man, horse, book, are said to be nouns 
or substantives, because they are the names of things which exist; 
and the terms vidtte, vice, beauty, are also said to be nouns or sub­
stantives, because they are the names of things which ure supposed 

• J. Horne Tooke, in the" Diversions of Pur ley." 
t Also-As well as in Geography. 
t Todd's Johnson's Dictionary contains 57,888 words; and Webster'S. 

6",23(':. \ 

c 
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to exist; that is, we think of them, find speak of them, as if they 
actually existed. The following examples will serve to make this 
intelligible. The words in italic arc nouns, because they are the 
names of things existing in nature; and the words in BMAI.L 

CAPITALS are also nouns, because they are the names of things 
existing in the understanding; that is, we have an idea or notion 
of them; and we speak of them, and reason about them with as 
much certainty as if they actually existed before our eyes: nay, we 
attribu te actions to them as if they were persons or agents :-

The king exalted him: VIRTUE exalted him. 
The king degraded him: VICE degraded him. 
The jury acquitted him: his CONSCIENCE acquitted him. 
The judge condemned him: his CONSCIENCE condemned him. 
For my father's sake hear me! for PITY'S sake hear me ! 

John is cold: ice is cold: CHARITY is cold. 
The farmer stores his barn with grain: the scholm' stores hi" 

MIND with KNOWLEDGE. 

PROPER nouns are the names which are proper or appropriated 
to individual persons, places, mountJins, seas, ond rivers; as John, 
Dublin, the .!llps, the .!ltlantic, the Shannon. COMMON nouns arc 
so called, because they are the common or general names of indivi­
duals or things of the same species or sort. Thus the nume man is 
common to, or may be applied to every man; but John is the PRO­

PER or peculiar nUIJle of an individual. In the same way city, 
ocean,l'ivel', are common or general names; but Dublin, the .!llla,,­
tic, the Shannon, are proper or peculiar. 

Having given the pupils an idea of the noun or substantive, we 
cal1 upon them to name all the objects which they see in the room; 
as chail', table, book, desk, lite. lite. Al1 these words, they will 
~eadi1y understand, are to be CLASSED as nouns or substantivu. 
They are next desired to mention al1 the things which, though not 
the objects of their senses, they have an idea of, cr can think abuut ; 
as, goodness, happUwss, sweetness, lite, They are also frequently 
called upon to ,point out al1 the nouns or substantives in any sentence 
or passall,'e assigned to them, and to stfite what kind cfnoun each of 
them is, whether it is a l'eal cr an abstract, a common cr a p1'oper 
nmlD. This hunting after nouns or particular parts of speech, is an 
lInimaling and always a favourite exercise ,dlh children. 
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Ha.ving made the pupils perfectly acquainted with the nature of the 
noun, they are introduced to the ADJECTIVE, which we inform them 
is a word added to, or put along with a noun to express some quality 
or distinguishing circumstance respecting it; as, a GOOD man, a FINE 
day. Nouns of the same species or sort 'differ f,om each other ill 
several respects; and hence the necessity for additional words to 

express such differences. Such words are called ADJECTIVES, he­
cause they are added to, or put along with nouns. Fcr example, 
one man may differ from the generality of men by being ,talt or 
short; old or young; rich or pam'; learned or ignorant; good or 
bad, 8tc. Again, one day may diffej" from another day by being 
wet or dry; cold or warm; pl€asant or unpleasant, 8tc. The 
similarity of egg to egg is proverbial, and yet eggs even of the same 
bini may differ from each other in size, shape, colour, 8tc. Hence, 
when we wish to describe an egg accurately, or to distinguish it from 
another, we nrc obJjged to employ ADJECTIVEs: as small Cr 

large; long or round; fresh or stale, 8tc. 
When the nature of the adjective has been fully explained to the 

pupils, they are exercised in enumerating the distinguishing quali­
ties or properties in the objects around them; ns their size, shape, 
colour, 8tc. They may be led to discover that" tbe chair" which 
they pointed out before as a "noun," may be large or !>mall; "the 
table" squar~ or j"oun4; "the desk" old or new; and so on with 
the olher objccls in the "chool-room., Other object~, whose qualities 
are obvious and striking, should next be brought under their notice. 
FOT example, let the teacher hold up an apple, and ask them to state 
what kind of (In apple it is ? and the answer will probably be that 
it is either a large or a small apple; a su'.eet or a SQur, or a j"ipe or 
an unripe cne. He should also vary the exercise by writing upon 
his BLACK BOARD the name of an obvious quality, such as sweet, 
round, black, u'hite, 8tc •. and call upon the pupils to tell him any 
thing that is "sweet," or "round," or "black," or "white," and 
they will vie with each other in enumerating the objects in which 
these qualities are found. They will most probably call out~ 
"sugar is sweet;" "honey is sweet;" "apples are sweet;" "cakes 
a re sweet," 8tc. 

"A ball is round;" "a marble is round;" "an orange i. 

round;" "a globe is round," 8tc. 
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"Ink' i. black;" "coals are black;" "a hat< is black," &c. 
" Milk is white;" "snow is white ;" "paper- is white." 
Their notice is next directed to the VEXB, which they are told is a 

word which implies action, or the doing of BfYmetMng; as, to speak, 
to reCld, to walk, to run, &.c. "To be" and "tq sulfer" are too 

difficult for the comprehension of children; nor is it necessary to in­
clude either in the definition of the ,·erb. In fact, "to be" or "to 
exist" may ~ said to come under the general definition, for the 
terms imply the doing of something, namely, to ca~ry on the runc­
tlOns of life, or to live. When" to be" or "to exist" signifies to 
iive, this explanation is evideot enough j but when the term is ex­
tended to things incapable of life, it appears to fail. But even in 
such wses the general meaning may be made out; as " Heroula­
neum no longer exists," that is, 00 longer oeCUPIES a place in the 
world." "There is an island in the watery wasle," that is, an 
island exists or OCCUPlES a space in the ocean.t 

«- In such instances the teacher should ob$erve, or rather lead the 
pupils to observe that, though Mack is the ordiJ1nry colour ofink and hats, 
let there i~ red ink, and blue and white ha!s nnEl brow~ hats.. Tllis win 
be another proof to them of the necl"ssity . .for ndjeciifJes, to distinguish 
nouns .ofthe same species fJom each athor. 

t Tlds explanation of" the subs/onNce-verl," TO BE, is perhaps inad­
missable. But even so, we prefer lbe definition here recommended to 
fhose usually given, because it applies genera]]y to all verbs, and pA.rti­
('ulady IJ£ca u.se it is more easiJ.'I compTehended DY children. The logical ac_ 
I'ount ofthe yeTb is .. Iso eCl"ily uTIuerstood, namely ,that its essence consists 
in arsertingsoIDrthing about a nOUI1 ornominntivt:!. Tbe )iOU:N, tiley say, 
IS tlit thing or $·ubJect about wliil:h we speak, and the VERB is the word 
which expresses what we think or assert about it. [" Alterum e.at 'Juod 
loquimur; slterum de QUO loquimur." j Hence in every sentence the 
lIominatire is caned the SUBJECT, and the ~erb the PREDICATE. 

We suhjoin the usual definitions ofthjs important part of speech :­
DR. LOWTH sa)'s," A \'erb is a word whirll signjfies 10 be, to do, or 

suffer." He also ::'laleS, when speaking ot the PARTICIPLE, "Buti( 
the e"sence oft11e verb be made to consh.t in affirmation, not only the 
participle will be excluded from its place in the verb, but the infinitive it­
self81so, ·which certain Rnrient grammarians, of great authority, held to 
Le alone the genuine verb .. " 

DR. CROMBIE says," Its essence consists in affirmation, and by this 
property it is distingaished from every other part of speech. Witbout it 
there could be no communication of sentiment ; and hence it was call(':d 
11)' the ancient grammarians the -cero or the word, by way of eminence." 

COBBETT, after stating that tbe mind ofms\ll is unable to bring the 
whole of the ve:rbs into any short and precise description, says," Verbs 
.HE' then a sort of words, the use of which is to express the actions, the 
1Il0re1Itf~"S, ~nd the ~tateor mannFr Q/bl3illg orall creatures,whelher ani­
mate or JlJammatc." 
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In the same way many other verbs which do not appear to express 
action, as to sit, to stand, to lie, to sleep, &c.,may be brought under 
the general definition; for all these words signify to do something. 
The following questions and answers make this evident; What is he 
doing? He is sitting. What do you do? I stand. What are 
they doing? They are sleeping. 

Before proceeding further, great care is taken to show the pupil .. 
that the same word may, just as it is used, be a noun, or an adjec­
tive, or a veI·b, or in short any part of speech. If a word is used to 
denote a thing, it is a noun; if to express quality, it is an adjectire ; 
und if it implies action, or to do something, it is a verb. For in­
atance, in the sentence "After a storm comes a calm," the word 
" calm" is a noun or substantive; in "a calm day" it is an adjec­
tive; and in "to calm the sea," or our passions, it is a vel·b. In 
tije same way the words damp, wet, wafe!", salt, cr·oss, and hundreds 
of others which will occur to the reader, may be used as nouns, ad­
jectives, or verbs. Even words which are naturally nouns, as the 
head, the eye, the hand, the finger, &c., may be used as adjectives, 
or verbs; as the head master, to head an army; an eye glass, to eye 
a person; a hand basket, to hand a seat; a finger ring, to finger 
any thing. 

In a similar way they are made practically acquainted with the 
other parts cf speech. Number,. Gendel·,. Case," Penon,. and 
Tense or TIME· are also familiarly explained to them long before 

• In explaining NUMBER as one, or more thOon one, the teacher will 
have no difficulty, that is, ifhe takes the natural and propercoursc. Tn 
(act, ev.ery· child that knows any thing, knows the difference between 
the singular and the plural number. Ifa child has heen promised more thau 
o:ne apple, he will not be satisfied at receiving only one; he will expect 
apples insteau of an (l/J}'/p. The teacher, therefore, has only to draw the 
attention of his pupils to the difference between the form of the singular 
ami lho plural word-bet ween the words apple and apples for instance, 
and-they wHl at once see that it consists in the addition of the letter $. To 
11x this fact i~l their minds, l£t him call upon them to give the singUlar 
nnd the plural of tile Ohj4 ets around tltem; as, chair, (hat'rs ; lahie, faUer; 
Moll, books; slate, slute.f, &c. 

Having learned the G}1:NERAL RULE for forming the plurals of noun~, 
they will soon discover the exceptions to it. In fact, as they are words 
in common usc, they al'e practieally acquainted with most of them. He 
will be a very youug- pupil, inueed, who will say /o(lfs of bread instead of 
loaves; or.loots (orfect; or slteeps fol' ~h"ep, &c. The teacher, therefore, 
h-as onJy to name the exceptions, in the singular number, and his lJupiJs 
vriJI, in general, give thejr plurals correctly, even though they may never, 

C 2 
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they eruer upon the regular grammar lessons. In fllCt, the majority 
of the children in our schools are taught grammar only in this way; 
ami not a few of them, it may be safely asserted, have a more prac­
tical knowledge of grammatical principles than many pupils at 
schools of a higher dass, who have committed to memory all the de­
finitions, rules, and exceptions of the most approved grammars. 

have llad a grammar in thrlr hands. In several (',ases, they wi1J of them,.. 
selvc:-; see the reason. or necessity fOJ the departure from the general nIle. 
In words ending in oX, for instance, as bor, the pluTal could not l except in 
writing, be distinguished from the singu.lar, if tlle genera) rule were 
followed. For as s cannot be sounded after .:T, hox and ho.rs would Le 
no diffeTfnce in conversation between the singular and the pluml of words 
f·nding in.co The same may besnio of words ending in ss, sli, or rhsq(J: 
:u. _flSS, asses; hrush, brushes; church, l'huTchf's. 

Ul!:NDE:R.-With regard to gender, the English language follows the 
simplicity of nature. With us it ren1ly means the DISTINCTION of SEX ; 
and, except in casps of PERSONIFICATION, the rneRning or applica­
tion of the word indicates its gender; father, mother; brother, s;siu ; boy, 
girl; /ion, lione,B, &c. All thbl"cfOle, that is necessary to be taught Tt­
garding the gender of English nouns may be stated in a few words. 

CASE.-The grammatisls formerly daimed six cases for English 
nouns (in imitation of the six Latin cases); but now they are satisflf>d 
with three, namely, the Nominative, Poss~~siye) and Objective. In the 
Personal PRONOUNS these three eases are exemplified; as J, 1nil1e, me; 
but our NOUNS or substa.ntives have, strictly speaking, no cases except 
the Possessive. It is the only case of a substantive whi~h is formed,by 
1'njiertion; and it is, com~equent1y, the onJy one in which a mistakf:' can be 
made. The pupils, therefore should be made quite familiar with the 
formation of those possessive case of nouDs) and the proper position of 
the APOSTROPH~;. 

PERSON.-This case, so famiJ~r in ("ommon parlance, is very puz­
zling to cldldren, in grammar.' A vf;rb, they are told, impliesal'1ion Rnd 
not a person' and yet verbs nre sa.id to have three persons, the first, 
. .,:,econd, and tilird. It win be easy for the teacher to explain to them that 
it is ' ... lith reference to its nominative that a verb is said to have Pf}fSOD. 
If the nominatwe or agent of a verb is a pronoun of thejirst person, then 
the verll is said to be in thefirst person 8S I am, IlolJe ; if the nominative 
i5 a pronoun of the 8e('ond person, then the verb is said to be in the 
second person, as, THOU art, THOU lovest:. and if the nominative is a 
NOU N of thepl,,~al number, then the verb is said to be in the third per­
son plural; as BOYS lo-ce, 

It will be easy to recolJect, too, tlJat, with the exception of I and 
THOU, and thdl' plurals, WB and YE or YOU, the other pronouns, HE, 
SHE, IT, THKY, and ALL SUBSTAl'iTIVES, are oflhe third person, 
because they are tipoken of. 

TENSE OR TIME.-Thft simplieityofthe English verb has been s8.c .. 
rillced to the vain Rttempt at making it conform to the models exhibited 
in our Latin grammars. In the Latin Janunge, and those more- immedi ... 
ately derivE.d from it, as the Italian and French, there are changes in the 
form or termination df the verb to express the several moods, tens€s, 
find persons; but in tpe English verb there are forms for two teflsesoflly, 
the rRE~EXT and the PAST. The English verb, therefore, hl\8 but 
'wo tell::<t':O-3.nd \\"lty should not children have the benefit of this sim .. 
plicity? The complicated forms Which' are spread oftr so many PSI!t's or 
~tlr ~rammars have really no foundalion in the fonglish lan~usge, Why 
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LINEAR DRAWING. 

WUhout drawing, there can be no writing," was a saying of 
Pestalozzi's ; and though it is evidently more than' un peu fort,' it 
is to a great extent true. W ri\ing is, in fact, a species of linear 
drawing; and its acquisition is evidently facilitated by previous 
exercises in straight and cUl'ved, lines, cil'cles, and ovals. Linear 
drawing too, besides imparting, a"facility. and, freed,Qm of hand, so 
conducive to good writing, is calculated to give children such a 
precision and accuracy of ey~> as.,vill enable them to conceive clearly, 
and describe properly, the f9rm and proportions of any object that 
may come under their observation. "A common peasant," as Mr. 
Wyse has observed, "will often have occasion to recollect a parti­
cular construction, either of a house, instrument, the appearance of 

then puzzle and perplex children with namps ani! forms for mere nonenti_ 
ties 1 Jt will be quite time enough for them to learn those moods, and 
tenses, and voices, when tuey ,cop1~ to.learn. the languages in which they 
really exist.. . 

Evt:n in our simplest grammilTs there are no less tll.an six different 
tenses enumerated, though nature and common sense point out only 
three distinctions o(time, namely, the present, the past, and the future. 
A verb signifies action, or the doing of something ; and as it is quite clear 
that nn action must either be pesfnt, or going on ; past, or completed; or 
future, or yet Jq be dow~, it is eyident every vvrb_I1l~st eithe-r be in tn,e 
PRESENT, PAST, or FUT-URE TENSE. In fact; every child has a 
clear and correct idea of the great natural divisions of ti1lle, till he beginl5 
to leRrn th~ tenses in his grammar. Even persons fHmiliar Wilh the five 
Latin t~ns~s ,are puzzled when" they take up a grammar of~he present 

darhe PRESENT TEN8F. ' ... ·e find "pht up into" --Tbe Pleflent Definite, 
Present Tlldetillite, Pre"ent PerfeC", Prest'nt Perfect Pro.e;re:;;;ji;ive, Preflent 
Future, PreRent Future Progre!'r.ive, Present Futllre PerJeet, and the Pre_ 
sent Emphatic." 

The PAST TENRE we find !5ubdivic!ed into-~' Pa~t DefinitE', ra<;:t Inde­
fioite,llerfectDennite, Perfect Inde~lr tl', ~h:"t Emphatic, P!ior. pH~t De{inite, 
and p.iior~pal'f, Incietinitp." , 

And the FUTUR .. : TENSE into-~' The Future Definite, FnturB Indefi_ 
nite, Prior.futme Definite, and Prior.future Indetinite. 

In the name of common !'ence, 11O'V\' are children to le.arn and recollect the~e 
numerous and Dlre, and, ill many (,Me~, u~ele!'~ di:;;tinction~! Are we to have 
rules f1)r eVf'TY variety of exp,es~ioJ~, and pecuhaTl.ty of lllIom 1 If !he 
wnters (If school grammar,.'t cannot Flmpllfyand abrIdge .the wOlk .WlllC'h 
they have taken in hand!!, !Surel) they ol~~ht not to leader ~t mOle difficult 
than it reaBr l~. The three wmal lnmhqcatlOnlS of pa~t tune, namely, the 
TIJ'lperfect, lh~ Perfect! and Plupeffe~t tt'.m;f'~, it j.;: .. perhaps usef41 totrach. 
Though they howe real y no foundatlOn 10 thfl ElIgI~sh Janguage, ye.t t.bey 
were early import~d into it from the Latin, in whlrh the~e are dlctmct 
forllllil to eXple!5S them. But wha,t ~hi\l! we Fmy of the o~hers which 1.liLve 
been foil"ted into our grammars wlthout .'l.llthortt), and vnthout neCes.slt~ 7 
Tht" muoh we allall say, that it is the duty ~f ~I'af!her~ and parents to dlS­
ountenance them, and all "Q~e!ess and pedantlC lnnovatlOn::;, 
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a plant, &c. The artisan, the mechanic, absolutely require it. A 
.troke of a pencil is cften worth, in accuracy, to say nOlhing of the 

economy of time and labour" a thousand written words." 
Line,," drawing 100, is not only useful, but necessary, in several 

othcr branches cf education, as in Constructive Geography, GeO'lJU.­
try, Men,mration, and Land Surveying. But enough has been said 
to sh31V the utility of this bmnch of education; let us nmv give an 
outline cf our method cf teaching it. The simultaneoU3 mel hod is 
employed in teaching linear drawing. The master draws with chalk 

on :l large black board, conspicuously placed, the lines or jigul'e. 
which constitute the lesson, and the pupils in large divisions, after 

receiving the necessary instructions, draw them on their slates, com­
mencing simultaneously, as in the writing classes. 

The first lessons are right lines, angles, rectangular jigures ; 
curoed lines, circles, and ovals; then copies cf the cube, prism, cy­
linder, cone, spher~; and finally, the combinations of these figures, 

as in boxes, lable .• , chairs; mechanical and agricultural instrumenta, 
machines, buddings, &c. 

StNGING. 

11'1 the popular National Schools in France and Germany, Singing i. 

regularly and universally taught. In the Manual published fer the 
u-'<) of the Primary teachers in France, it is recommended as an im­
portant branch of popular education; and, in connection both with 
the Government and Society' Schools, there are special teachers, 

and even inspectors" d music. And, in Germany, as Mr. Wyse 
eklquently informs us, in his valuable work on Etlucaticn :_ 

" Every pupils sings; every master plays on that mcst difficult 
:wd magnificent of all instruments, the organ. In fact,lravel" here 
yeu may, the results ef this educaticn every" here meet you '-in 
the mcuntain, in the plain-in the chapel, in the cathedral~you 
every where henr the music of the human vcice; and" herevor you 
Lear it, it is impcssible nol to bolY down before it, not to feel yourself 
prcfQundly and sclemnly mercd. 'Well may Haydn have asserted 
that the linest things he ever heard in music, did not npproach to the 
effect prcduccd by the uniting cf the voices (f the Landen charity 

• " La So("I~re poor l'Im·tn chon Elementnile." 
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children, at the anniversary meeting in St. Paul's Cathedral." 
"And why," he continues, "are these voices not heard in every 
church and chapel in the land 1 why is singing not taught in our 
schools 1 A better preservative of pure morals-a more delightful 
addition to their innocent amusements-a more cheerful stimulant 
to all their exercises, whether of labour~ study, or religion-can 
scarcely be devised. Nor would its effects be confined to the school­
room or to-childhoo.d; it would soon penetrate the paternal dwell­
ing; in another generation it would be natural to the land." 

Though Singing is not especially nor systematically taught in our 
National Model Schools, it is far from being neglected.' Portions 
of the "Sacred Poetry," published by the Board, are sung by the 
children every day at the opening and closing of their respective 
schools; and, occasionally,-particulariy in marching to and from 
the play-ground-moral and animating verses. On these occasions 
the children are led by a small choir of pupils and monitors, who are 
particularly distinguished for the excellence of their voices, and na· 
tural taste for music. 

REWARDS AND PUNISHMENTS. 

A GENEROUS, and well-regulated emulation is permitted and en­
couraged in the schools. The children take places in their several 
classes according to the superiority of their answering; and when a 
pupil surpasses all his class-fellows, he is promoted in the face of the 
school, to a higher class; and is presented at the same time with a 
merit-ticket, or with some mark of the master's approbation. Merit­
tickets are also given to the pupils for punctuality in attendance, 
personal cleanliness, attention to their lessons, and general good con­
duct. A certain number of such merit-tickets entitles the holder to 
a National school-book, or copy-bock, gmtis· 

The proceeds of the schoolfor the week preceding the Christmas and 
midsummer vacation$, are distributed among the pupils according to 
the number of merit-tickets held by each. The money merit-tickets 
are given only to tho$e boys who act as unpaid monitors. The names 
of all the pupils who distinguish themsehes by such marks of their 
teacher's approbation, (tre entered in the "Register of Honor," 
which will always remain in the school, and be open on visiting days 
for the ins.pection of their parents, and the public who "isit the school . 

• ~inre this vril~ wriHrn, Hulllth'f or Wilhem's t'p,trm of Sitlgin~ has 
been introducetl into (he MOllel ~d,r)O{;5 with g:le(l,t ~ucce~!'. 
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PUNISHMENTS. 

No species of punishment is ever resorted to, till all other means havo 

failed; such as admonition, Temonstrance, reproof·. . 
1st Punishment-Confinemcntin the school-rocm durmg a portIOn, 

or the whole of the play-time. During the periods of confinement, 
there should always be a master, pupil-teacher, or monitor, present, 
to prevent the boys undergoing the punishment, from speaking cr 
communicating with each olher. Nor should lhey be permitted even 
to leave the seats assigned to them. 

2nd Punishment-If confinment in the school-racm during the 
period ef play, fails of the desired effect, the offender is to be condemn­
ed La idleness, while his class-fellows are at their lessons. In such 
cases, the cffemler is to stand in a corner of the room, with hiB face 
La the wall. 

If these puniohmenta are found insufficient to reclaim the pupil, 
the head master sends for his parents; and if they neglect to attend, 
cr arc found unwilling or unable to produce a reform in the boy, he is 
brought before lhe Prcfe,sors, who, if there is no hope of his amend­
ment, will recommend the Board to expel him from their school. 

NOISE. 

THE master, and pupil-teachers, are required to do everything in their 
power La prevent all disorderly and unnecessary noise. In fact, LESS 

NOISE, AND AN INCREASED ATTENTION 'fO CLEANLINESd, are 
8till desiderata in our sehools; and the teachers are strictly charged 
to do everything in their power to prevent the one, and prcmote the 
other. It should be recollected, however, that much of the noise com­
plained cr, is the noi.e of business, and not of disorder; and that it 
,. quite impossible, wilhout considerable noise, and even sODle appear­
IInee cf confusicn, to make 400 children go through. their lessons en 
the same /lucr, at the same time. In fact, with the mutual or moni­
torial methcd of teaching, noise is i'TIsepambly cO'TInectcd; and the 
larger the schoel, the greater, cf course, must be the evil. To lessen 
it lIS much as possible, the teachers are recommended to instruct, 
and accustom the monitors to address their cla3ses in a low but 
,trong and distinct tene cf voice. It is O'llly the children forming 
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'!eir classes that require to hear them. They should ne\'er, there­
fore, pitch their voice_ beyond their own circles, which nre seldom 
more than five or six feet in diameter. When a monitor speaks so M 

to be heard by the adjoining classes, he is not only noisy himself, but 
the cause of noise in the others; for he obliges them to raise their 

Toices higher than would, otherwise, be necessary. In" word, 
NOISE BEGETS NOISE. If one monitor be permitted to spellk loud 
ween addressing his class, all the others must necessa~ily raise their 
voices in prcportion. 

THE LOWER OR SUPPLEMENTARY SCHOOLS. 

THE preceding regulations and obserVations appiy generally, to 100 
two lower schools also. One of them, the larger, is intended 3S I'i 

model of a MIXED or modified monitorial schcol for 130 pupils; and 
as in the upper or principal school, the children are either preparing 
or repeating their lessons to monitors, in c1asses~or receiving, in 
large divisions, in the gallery annexed, simultaneous instruction 

from the master. 

SIMULTANEOUS SCHOOL. 

THE remaining school, which consists of about 70 pupils, is intend­
ed to exhibit a model for thegenerality of country schools. It U 
conducted without monitors, the only teachers being one master mid 
It pupil teacher. The method of teaching is consequently simul­
taneous, or in large division. 

The SIMULTANEOUS method of instruction differs from the moni­
torial principally in this, that in the former, the pupiis nre taught 
directly by the master himself, and not by the intervention of mor.i­
tors. This is considered the great advantage of the simultaneous 
method. If the school be large, however, or mther if it cannot be 
divided into a rew classes, the master will be obliged to intrust to 
some of his morc advanced pupils the instructicn of certain divi­
sions; or, in other words, he will be under the necessily of applying 
the monitorial system to Il certain extent. 

To put into the same division pupils of the Bame prcficiency, and 
tu make the lesson of a few serve for the lessen cf many, is the bo.sis 
of the simultaneous method of instruction. 
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if all the children attending a school were engagee in learning the 
same branches, and if they were aU equal, de nearly equal, in profi­
ciencyand abilities, the whole school, according to this system, 
would form one class, and receive instruction at the same time; But 
as this is never the case, the schools under this system are usually 
divided into three great classes or divisions-1st, 2nd, and ·3rd. The 
French Law, in the third regulation on Primary Schools, expressly 
enacts that ,. Every elementary school shaH be divided into three 
great divisions, according to the proficiency of the pupils, and the 
1!ubjects to be laught." In .practice, however, it is often found con­
venient, and sometimes necessary, to separate these classes into sec­
tions or divisions, according as the branches to be taught are appli­
cable to the whole class, or only to a portion of it. In some cases, 
two-classes may be instructed simultaneously, and not unfrequently, 
the entire school·, 

Tbe teacher, therefore, who wishes to introduce the simUltaneous 
method into his school, should, in the first place, divide it into three 
great classes, according to the proficiency of the pupils, and the sub­
jects to be taught; and, having assigned to each class its specific 
duties, he should so arrange that the instruction of each should follow 
in regular and systematic order. These classes he will sometimes 
unite, and sometimes separate, just as the subjects to be taught are 
applicable to two, or threC) classes, or only to a division or part of a 
class. 

If the school be small, and the cJa3ses few, he will be able to 
instruct the entire school himself. If the school be large, and the 
classes numerous, he will be obliged to avail himself of the assis­
tance of some of his mor~ advanced pupils. In short, this system 
combines the advantages of the indivUIuctl and the monitorial methods 
of instruction ; fol' it so arranges, that the children are either under 
the direr.t teaching cf the master, or preparing lessons for him, super­
intended Ilnd assisted by the more advanced pupils. 

D~PARTURE FROM SCHOOL. 

:0 maintain ~r~~r in departing from school, the pupils are arranged 
In groups or diVISIons, according to the quarter or district of the city 
in which they reside. 
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file ~v~yal grllups, or divisions, under the superintendence of cer­
Il\iIl p'WiJs called cQruiuct(YI'S, are expected to proceed homewards 
lfithout noise, or 4i1!o1"lier Qjany kind. They arc neither to run, 
nor 1Qitj)r, but tq walk quietly two by two, separating only as they 
IjI'!'jlle at their different placeB of abode. 

REGULATIONS REGARDING THE APPOINTMENT, 
CONDUCT, &c., OF TEACHERS. 

~xtT~ct frp~ t4~ ~inth Heport of Commissioners uf Na~ional Education, 
Irelilnd. 

, 1. Th(l appointment of Teachers rests with the Local Patrons and 
Cpwlllitt~B of Schools. But the Commissioners are to be satisfied 
of the tjtnej;S of each, both as to character and general q ualificaticn. 
He shpuld be a person of Christian sentiment, of calm temper, and 
djscrel4pn; he should be imbued with a spirit of peace, of ohedience 
to the law, and ofloyalty to,his Sovereign; he should not only pos­

Bess the art of communicating knowledge, but be capable of moulding 
the mind of youth, and of giving to the power which education ccn­
(ers a useful direction. These are the qualities for which Patrons cf 
Senoals, when making choice of Teachers, should anxiously lcd·;. 
They are those which the Commissioners arc anxious to find, to en­
cOI,It~ge, and to reward. 

2. The Commissioners have provided a Normal Establishment in 
Marlborough-street, Dublin, for training Teachers and educating 
persolls who are intended to undertake the charge of schools; and 
the~' do not sanction the appointmcnt of ~ Teacher to any School, 
unless he shall have been previously trained at the Normal Establish­
ment; or shall have been pronounced duly qualified by the Super­
iutendent of the District in which the School is situated. 

3. Teachers selected by the Commissioners for admission to the 
Normal Estabtishment, must pI'oduce a certificate of good character 
from the officiating clergyman of the communion to which they be­
long; they must also take 'the oath, {)r make a solemn declaration of 
allegiance, hefore a Magistrate, and in the presence of the Commis,­
sipn~rs; and they pass through an examination in the books pu hlish­
cd by the Commissioners. They are to be boarded and lodged at an 
establishment provided hy the Boaru, for the purpos~, at Glusncvin, 

B 
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in the immediate neighbourhood of Dublin, to which an Agriculturaf 
department is attached. They are to receive religious instructiorr 
from their respective pastors, who attend on Thursdays at the Norma. 
Establishment; and on Sundays they are required to attend theil" 
respective places of Worship; and It vigilant stlperintendenee is at 
all times exercised over their moral conduct. 

4. They are to attend upon five days in the wcek at the Training 
and Model Schools, where lectures are delivered on different 
branches of knowledge, and where they are praatised in the art of 
teaching. They are to receive instruction at Glasnevin, particularly 
in Agriculture, daily, and they attend on Saturdays at the Commis­
sioners, and where they see theory reduced to practice. They un­
dergo a final examination at the close of their conrse, and each will 
then receive a certificate according to his deserts. The course of 
training at present occupies a period of four months and a half, and 
for a considerable time previous to their being summoned, they are' 
required to prepare themselves for the course. 

5. Teacbers of Schools unconnected wilb the N alional Board, if 
properly recommended, are also admitted to attend the Normal Esta­
blishment, as day pupils, without apy charge for tuition; but such 
persons maintain themselvea at their own expense. 

6. The Commissioner. grant Salaries to the Teachers, varying 
from £8 to £20, (and, in the case of Female Teachers, from £8 to 
£15), per annum, according to the class in which they may be 
placed; regard being had to their qualifications, the average number' 
of Children in attendance, the state of the School, and the extent of 
the instruction afforded in it. 

7. Teachers of National Schools are divided into three classes, to 
which the following Salaries are attached :-lst; or highest Class, 
£20; 2nd, £15 ; 3rd, £12 per annum; and, in the case of Female 
Teachers, 1 st, or highest, £15; 2nd, £12; 3rd, £10 per annum" 

8. Masters and Mistresses not sufficiently qualified for Classifi­
cation, constitute a Probationm"y Class, and receive at most £8 per 
annum each, in which they must remain for at least One Year. 
They are afterwards to be examined by the Superintendent of the 
District, or, if in training, by the Professors, and .uch as are deemed 
.ufficiently qualified to be placed in a higher Class, receive the 
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increase of Salary to which they may become entUled, from the C011l-' 

mencement of the .econd yeal'. 
9, National Teachers are eligible to' be re-classed at the termina~ 

lion of one year 1 from the date of any previous classification. They 
are also liable to be depressed a Class, if they have conducted them­
.elves improperly, or if their Schools have declined, either as regards 
~tendance, or in any other respe.ct, 

~ O. The Commissioners require that a further income be secured' 
to the Teacher, either by Local Subscription or School-fees, to such 
amount in each ease as they may direct 7 and the Commissioners 
alBa require that the payments made by the Children shall not be 
diminished, in consequence of any increase of Salary which may be 
awarded to the Teacher. 

11. In Schools consisting of Male and Female Children, occupy­
Ing the same room, under the care of one Male Teacher, the Com­
missioners grant a Sa1ary not exceeding £6 per annum to a Teacher 
of Needlework, provided tl<le average daily attendance of Child ren 
be 3ufficiently large to warrant the CommissioI'lers in so doing, 

12. In Scooois attended by Female Children only, under the care 
of a Female Teacher, such Teacher must be competent to conduct 
the Needlework, as' welt as the l.iterar:t Department. 

13. The Commissioners also grant Salaries to Assistant Literary 
Teachers, not more than £8 per annum each, in all Schools where, 
in their opinion, the daily average attendance is so large as to render 
additional Teachers necessary. 

14. Salaries are granted by the- Commissioners to the Teachers 
individually. No new Teacher, therefore, is to receive a Salary 
from them unless they have first approved of him; the amount is 
,egulated by the class in which he may be placed. 

'rhe Lectures for Teachers in Training commence in the fir~t 

weeks of February and August in ellch year, and o~cupy from Four 
to Five Months each Course. 

MONTREAL: Printed by ARMOUI\ it. RAMMT. 
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THE NATIONAL SCHOOL BOOKS. 

The Subscribers having, in the course of last year, 
obtained pernrission from the National Board of 
Education, to reprint their publications, for the use of 
schools in Canada, are now enabled to announce 
that the following are ready and for sale :­
General Lesson, to be hung up in Scl1ools, price 2d. 
The First Book of Lessons, price 2d. 
The Second Book of Lessons, price 9d. 
The Third Book of Lessons, price Is 6d. 
The Fourth Book of Lessons, price Is lOd. 
The First Book of Arithmetic, price 10d. 
Key to ditto, price 10d" 
An English Grammar, price 9d. 
Key to ditto, price 4d. 
A TreAtise on Book-keeping, price I B 2d. 
Key to ditto, price Is 2d. 
Elements of Geometry, price lOd. 
A Treatise on Mensuration, i s 8d. 
Appendix to the Mensuration, for the use fo 

Teachers. I s 2d. 
An In troduction to Geography and History, by 

Professor Sullivan, price lOd. 
The Books are all prin ted on substantial paper, 

in a clcar t.ype, and are strongly bound in linen for 
use in the School Room. They are employed in the 
tuition of nearly half a million pf children in Irelanrl, 
and many of the principal Seminaries in Great Bri­
tain now use them exclusively. In £Janada the 
Series of National Schpo) Books has met with the 
approbation of H is Excellency the Governor Gener­
al, of the Bishops of the Rom~1l Calholic Church, of 
different Clergymen of the Church of England, of 
the Synod of the Church of Scotland, of ClerO'ymen 
in connection with the Methodist, Congre .. ~tiona l 
and Baptist Churches, of many Teachers, <> and of 
the two Superintendants of Education for Canada, 
East and West. . 

ARMOUR & RAMSAY, Montreal • 

. ~~~:. 
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